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Audiogram of familiar sounds
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HSUPPORT MATERIAL
Tips for each lesson

Count to ten slowly when you are waiting for a response from your child.

Ask family and friends to select birthday presents for your child from the story book list
or from the Learn to Listen toy list.

Have your friends and family keep magazines, celebration cards, post cards of trips. Card
often have clear picture that you can use for your experience or sound book.

Modelling with another adult or older child will give your child more opportunities to
observe and learn what is required of him.

Rather than say ‘good boy/girl' when your child has responded in a way you are pleased
with reinforce the action / language that you are proud of.

m

Remember your child does not have to say a word perfectly for it to be considered a
word.

13

Take your child out for excursions and build language around each one. Pet shop, fruit
and vegetable shop, fish markets, botanic gardens, flower shop, machinery shop.

15

Collect boxes that appliances such as TV, computer, shoes etc come in as they make
great cars, buses, houses, storage containers.

17

Give your child plenty of opportunity to explore in his/her play.

19

Create an experience book for regular experiences your child has such as visiting familiar
relatives, going to therapy, going to church, visiting the shops.

21

PAUSE! After you ask your child a question or for information PAUSE for at least 5
seconds for him to answer. Once your child has given the answer or information PAUSE
again for at least 5 seconds giving your child a chance to add information.

23

When you are out shopping or on the bus, in the car, at the zoo talk to your child about
what they are experiencing — giving them language will support them in developing the
language of every day experiences.

25

Visit Cochlear's website — Rehabilitation [www.cochlear.com] for lots of free websites
that you can use to support your child’s listening and language development.

27

Sabotage your day — set up opportunities for your child to request or comment by
changing the environment eg- give your child’s meal without a spoon or folk, put your
child's shoes on their hands — wait for the response.

29

Make a hearing aid / implant box with your child’s name and picture on it, so that when
they are not in the dry aid, your child can be responsible for putting them in his/her
device box.

31

Favourite toy — take your child’s favourite toy/s to their MAPping session — this will give
them something fun and familiar to work with.

33

Encourage your child to explore, let them get dirty and make a mess — this is learning.

35

Join your local library — this is a great way to find the books in this program.

37

Ask your friends to collect corks, bottle tops, left over material, toilet roles scraps of
knitting wool. These all make for wonderful craft where your child can create. Remember
the object is to have fun and give your child listening and language while creating. The
craft does not need to resemble anything in particular.

39

Let your child help you in routine activities such as cleaning house, laundry and preparing
meals.

2010 Cochlear Ltd & Cheryl L. Dickson 2



"£002 (4suoypspgoy Aopipny) Lamay Ajos Aq paydopy Loy aBenbun A2y p woojg

AR 0L R
by Fumu sy | oo ey
e ausos sany | nieg o 1o oy Aueng
T UG PR R,
SR s e el o8 | By ung
A Pl e fall L | (0 BUDU BRI JUM | HOOL e | oS
00 Rapen iy
T
]
R} L Seddle g B0 oo BELS SAED0T
PUNCIBAN D O 10 D0E |
“Buiy S808 18
E-.:.!__!ug-:n.ﬂ.
Beq oyl w m400q duow 8 | A BusoB ou
¥t B g @ el o) A ce myl g e cliguuem | o g
(S usad  sac8 Ay ‘ST Bl L JRY g il 350 gl 1o o wew Apgmy de dn Uy aAREDI0T
u“ﬂng
) P igsem
1 EndeT e | e HpemnG e euuel | “Bep
‘Bop Ny Bop Aw ymemoevuol | | yses eouoB wy
) USEM URD | 08 CROS BU) B0 o) aaBy | Busap hon B 1B Bap kil ysaw | B LEBA Uid|
deos wal LR B O | 00 I o Bop dud ysem oy Bop Bemgsem |
Sonopoy & o5 pue Bop ey Buriszs e feyy Bucp nodk 1y Ayegoane med apjnbean | Gop Mepours geem | nop| Bop yiem
Bop sy peysum | £ PP 04 | ynoos Eep e pay) Bop qewm | ugn Eop yemm | ysam | yeww uonay
ﬂ!ﬁsi_
dn ©08 A S8 Appag
¥ baszosecd Kppep
g fau U | o 9dppen 3 30y spon dppeg ey spoa hppeg s UDIEEIEE0
Ry, el © 0o Bivy)
L Hap
R0 ¢ S0l duiy LAUS UG JUBM | LHE ALID SN | L AL 2 JBu LRUS Asp 04 uopng Y
B o0
At 100 |
poa U B
Juow S U B3
we S B 10U § L e
e du gm0y g g e ou [ uojjoalay
TS P |
ey Sa un S Suous ind | AN AR L | S0 EMOUR [y oD Ao A AIUBLINTEY
¥ b L | WCT gE
Beg gl w jou 55 e auous ol 0w ou
LB L | 53 0 |UES deos ou ou FOUASIAT-LON
]
@ LETH
0 ]
o LHEL .0UM
] _.H g, _“.-..__.-n.z., 118 EOuE ) g &304}
4 B
i | g [T e Ao 1 8 18 oL o Soumsxd
iy oy 56 o (34 oz 5L Zi A |
& L 3 5 ¥ £ H i BERLY
UD YIPMG 0 B
:sply Bupeoy jo oyeqg “LE o meg AN

SUPPORT MATERIAL

Bloom and Lahey Chart and Definitions




4. SUPPORT MATERIAL
Bloom and Lahey Chart and Definitions
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HSUPPORTMATERIAL
Communication Function Checklist

T LECII’I'III‘IQ TOQETheI' Every step of the way

CITY OF TORONTO | EARLY CHILDHOOD SERVICES TEAM: COMMUNITY LIVING TORONTO | SURREY PLACE CENTRE

HOWTO USE AMY M. WETHERBY'S

Communicative Function
and Means Checklist

Children who are not yet using much speech often  Pre-verbal (ways of communicating other
communicate in many other ways. This checklist than using words)

is useful in determining how and when your child

communicates. Each “Communicative Function™ or I‘h}rsical Ma_nipu]aﬁnn e tn;:..],].;hing+ [nring o oper-
reason for communicating may be expressed using  ate a toy

any number of “Communicative Means™ or ways Lo

communicate through actions and behaviour. Giving — giving an item to another person for a
specific purpose (e.g., to request help with activat-
Communicative Functions ing the item, or to express an interest in it)

(Reasons to Communicate) . . .
Pointing — pointing to an item for a specific pur-
The Communicative Functions (reasons to com-  PO5¢
municate} are divided into the following categories:
Showing — showing the item, but not giving it
* Behavioural Regulation: actions used to get,
or refuse. something (e.g., child asks for a toy
airplane by pointing 1o it)

Gaze Shift — looking briefly in the direction of an
item out of interest

« Social Interaction: actions used to get another’s Proximity — moving closer to the item out of inter-
attention (e.g., child waves to say “Hello™) est, or away from it in protest

Head Nod/Head Shake - indicating interest in an
object through nodding, or protesting by shaking
head

= Joint Attention: actions vsed to direct another’s
attention to share information (e.g., child points
to an airplane in the sky to show it 1o you)

A . Facial Expression — smiling, frowning, etc.
Communicative Means 3 ¢ 8
(Ways to Communicate) Self-Injury - hitting, biting, banging self

The Communicative Means (ways to communicate)  Aggression — hitting, biting, punching, kicking,
are divided mnto two sections called Pre-verbal and scramhing others
Verbal. The following is a brief description of each

way or action listed in the checklist. Tantrum — screaming, throwing self down on floor

CryingWhining — to make needs known

Vocalizing — any speech-like sounds that are not
full words

Learning Together - Communicative Function and Means Checklist page | of 3




HSUPPORTMATERIAL
Communication Function Checklist

Communicative Function and Means Checklist, continued

Other — word approximations such as “bu-bu™ for Delayed Echo — child repeats what was heard earlier in
“bubble™ the day or on a previous day

Verbal (ways of communicating using words)  Creative One-word — uses a single word not in imita-

tion of something heard, (e.g.. saying the word “milk"”
Immediate Echo — child repeats what is heard immedi- can be to request it, to comment on seeing or having it
ately after hearing it or to ask if that is what is in a cup)

Creative Multi-word — uses two or more words not in
imitation of something heard

How to use the checklist

To use the checklist, simply go through each Communicative Function and check off the Communicative Means
that apply. For example. if your child requests objects by pointing. looking. and moving closer to them, you would
check off all three of these pre-verbal means in the “request object” row. Here's an example:

CHECKLIST OF COMMUNICATIVE FUNCTIONS AND MEANS

Chisd's Mame: /|31 ::-- of Sample: 7 15 (T

Comteat: e

COMMUMICATIVE MEANS

s Modisd Sraa
Faoal

Ballinjury
Aggessicn
Tartrum
Coymgfivhnieg.
Comitren Murtwerd

e |1
E

Gazy Gt

Othor Functions

Once you have completed the checklist, you will see which ways are most often used by your child to commu-
nicate. You may also notice ways and reasons for communicating that need work. For example, the child in the
above checklist communicates gesturally (e.g., pointing, eye gazing, and proximity) to request objects. Therefore,
communication goals for him could include using head nod or vocalizing to request objects. We always want to
expand both the ways and reasons that your child communicates. Remember that once you know how your child
communicates, it is easier to figure out what the next siep should be.

Learning Together - Communicative Function and Means Chechdist page 2 of 3
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Communication Function Checklist

CHECKLIST OF COMMUNICATIVE FUNCTIONS AND MEANS

Childs Name: mu: e
AN T
“ R %%iézéigiiiig

Behavioural Regulation

Requesl Object

Requast Action

Profest

Social Interaction

Request Social Routine

Request Comiort

Greating

Calling

Regquast Permission

Showing off

Joint Attention

Comimant

Reques! Information

Provide Information

Other Functions




4. SUPPORT MATERIAL
Consonant Chart

ARTICULATION ATTAINMENT CHART

CONSONANTS (developmental)
Name:

2-3years

Sound | Imit. | Spon. | Comments Initial Medial Final

Date | Word Date | Word Date | Word

o|s|3|7|3|O

1] (ng)

4-7 years

d3 ()

jw

5-7 years

© (bath)

D (the)

6-7 years

3 (zh)

Adapted by Kay Hooper Cert AVT & Cheryl L. Dickson, M.Ed., Cert. AVT




4‘ SUPPORT MATERIAL
Developmental Play Skills Chart 12-24 months

Developmental Skill Chart

Play themes (Chapter 3)

-3; - 1 Play themes include those never personally experienced,
E ' for example, space craft, pirates.

Play themes expand beyond personal experiences but
now inchides sub-plots, for example, home comner play.

4
Years

G Play themes expand beyond personal experience,
for example, fire officer, rescuing people.

42347
Months

F Play themes expand beyond personal experience,
for example, fire officer, rescuing people.

36-42
Months

Play themes reflect less frequently experienced life events,
for example, doctors,

D Play themes reflect daily life in and out of the home,
for example, fixing the car, shopping.

24-30
Meonths
L -
{ &
L
o
1
-

> o0 Q O M1 6 oo

a o {" C Play themes reflect daily activities in the home, for example,
é g L _ feeding a dolly.
9 "f}‘j B Play themes are related to the child's body, for example,
] E S E'J L sleeping, eating.
b (<=
——
1]
NS
I =
S
s
18 Leam fo Play The Symbolls and Imaginative Play Developmental Checkiist {SIPDC) © Karen Stagrini 1908




4‘ SUPPORT MATERIAL
Developmental Play Skills Chart 12-24 months

Developmental SKill Chart

Sequences of play actions (Chapter 4)

[ Play is pre-planned and organised with
complex sequences and sub-plots.

2
li»;ﬂ%‘-‘i H A pre-planned storyline with complex sequences and
£4E50y  memememay
4
=t Q\%
AT
= b
Sl :*':l‘?i G A play sirateqy is present.
ZiR
Lk
20k l'T‘I_._ll"";

1 z F Multiple play actions occur in a logical sequence.

E Play actions are detailed and logical with no
planned story-line.

i. el C The child sequences two or three similar
(X A actions.

"t"""'.lf "‘q..-'l-l..l Pla T y 3
&= T i y actions are illogical.

AT g

S o

£ ,I- ]

:%ﬁ B The child uses one simple imaginative action in play.
(e,

A Imaginative play actions are absent or random.

The Symbolic and Imaginative Piay Developmental Checklist (SIPDC) © Earen Stagnitd 1838

5
fears

> o Q UM 1 @ m o —

4
Years

4215-47
Meonths

56-42
Months

30M1-35
Months

24-30
Months

20-23
Months

18
Menths

0-12
Meonths

Leam to Flay 19

10




4‘ SUPPORT MATERIAL
Developmental Play Skills Chart 12-24 months

Developmental Skill Chart

Object substitution (Chapter 5)

1 The child uses language to describe an object and its
function.
Imaginary objects can be used fluenty.

H Objects with a distinct function can be used in substitution
for example, a hal for a boat.

G The child uses body parts as objects. Imaginary objects start
to be referred to in play.

42/3-47
Months

A F The child uses blocks to build a wall. Inanimate objects are
used for many functions,

36-42

Months

(L
o

—+ %y = E The child uses the same inanimate object for two or more
)

' e} functions.
[t s o
)

oy |
*JL D The child uses inanimate objects, for example, a box as a
/J)% table or car.

[

24-30
Monthe
r1

l_

=
0 2 i=.0) C The child uses a similar locking object for the needed ohject.
: "E' ;ﬁ”{ For example, paper as a blanket.
&2 e

E B The child relates objects functionally. For example, a spoon

is placed in a cup.

18
Months
G

A The child manipulates and explores objects.

S o QO O M| -1 Q@I —

o-12
Months

20 Leam 1o Play The Symbolic and Imaginative Play Developmental Checklist (SIPDC) € Karen Stagmitd 1898
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4‘ SUPPORT MATERIAL
Developmental Play Skills Chart 12-24 months

Developmental Skill Chart

Social interaction (Chapter 6)

P
—f

I The child co-operales and negotiates during play.

Years

=
> o0 Q O M =1 ) @,

4
Years

A42/3-47
Months

Fand G  The child plays in
association with other
children, Le the child will
play the same activity
beside another child.
There is litde negotiation,

36-42
Months

ik “im* E The child imitates another child. Play is beside other

S d D The child asks the adult for objects needed in play. Play is w
ra}rﬂ alongside other children, E En
ki 'I'i E
{:','5“’3
{E"g '
f‘f-“"-;\l f C The child imitates an adult using an object. ﬁ %
.;I ﬂ E ',,.:"'\- g F
2 =
—!
"n:‘r
A 2
f‘*? T.'.;-__}J B The child imitates a pretend play action, e.g. giving a drink. o §
i | Sl
W e .
oW =
'ﬁﬁ;ﬁ_ 3
s.:_ ;)
AT - : g
3 P A The child imitates an adult’s action. [} é
( J‘i /] °$

The Symbolic and Imaginative Play Developmental Checklist (SIPDC) © Karen Stagnini 1998 Leam to Play 21
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4‘ SUPPORT MATERIAL
Developmental Play Skills Chart 12-24 months

> oo Q UM " Q@I o—

Developmental Skill Chart

Role play (Chapter 7)

m% I The child maintains the same role throughout a play session.
b
H The child plays several roles during one
+ E play session.
-
e
E-E G Role play is Muid.
@
‘ig F Fole play is fhid.
=]
0 =
$E :1?'" E The child indicates role playing someone else, but only
;E ¢ for a short time.

D The child imitates another child.

24-30
Menths

Months

20-23

B The child role plays simple actions previously seen.

18
Maonths

ot
(‘%iE: A The child imitates an adult’s action.
: ] )

—X

0-12
Months

22 Leam 1o Play The Symbelic and Imaginatve Play Developmental Chacklist [SIPDC) © Karen Stagnitt 1988

13



4. SUPPORT MATERIAL

Developmental Play Skills Chart 12-24 months

Developmental Skill Chart

Doll/teddy play (Chapter 8)

J-ﬁ:%_ I The doll has a character of it's own. The child uses lanquage
| f;-“x* to talk about the doll's activities.
:"'*'-F.g;_' e

The doll has a character of its own.

G The doll is very active. A doll's house can be fully utilised.
Characteristics begin to be attributed 1o the dell.

F The doll is very active. A doll's house can be fully utilised.

E Toe child wakes the doll. The child can place an an abstract
doll such as a plastic or wooden type doll with precision.

D More attention is given to the doll, for example, & cup can be
placed in the doll’s arms as if the doll is drinking. The child

may ry to sit on the child's furniture,
b
;"r,, \ C The child may place a doll in a chair or relate saveral
[ P ]
r*f"“a-':, actions to the doll or a truck.
" i
™
-_Ef?i' 4 ‘-? B The child spontaneously performs one action with
e doll e.g. hugs doll,
WosEE
l*:;?‘r Lo
.;gé,“ A The child places the doll with head upright and vertical to
Iy ?Ei 4 the ground.

mwmwﬁururmuupmmﬂmwmmmmm 1998

A2]3-47 4
Months ‘Years

3-42
Months

30/1-85
Months

20-23 24-30
Meonths Months

18
Months

o-12
. Meonths

Learn o Pay 23

14

> o0 Q O MM =1 @ 4o —
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Early Learning to Listen Sounds

Introduced

Imitated

Identified

Spontaneous
Production

2010 Cochlear Ltd & Cheryl L. Dickson
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4.SUPPORT MATERIAL
Integrated Scales of Development

Talk

from Listen Learn and T

Integrated Scales of Development

Cochlear~

Hetr nisu. Al abasgs

2010 Cochlear Ltd 16
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Integrated Scales of Development
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Integrated Scales of Development
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Integrated Scales of Development
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International Phonetic Alphabet

International Phonetic Alphabet symbols
representing speech sounds and modifiers.
Consonants N __ Vowels
Symbol Key Word Symbol Key Word

[p] pea [u] who
[b] bee [u] would
(t] tea [o] know
[d] do (5] more
[k] key [a] of
(g] go [a] art
[m] my [al must
[n] no [z] learn
[y] Ling [2] again
[h] hop [2] (‘mother )
[£] fee (] and
[vi] very [€] then
[0] thin [e] take

[8] that [1] his
[s] S0 [il edase
(2] 200 | Diphthongs
L] she Syntbol Key Word
[3] casual [ al] PEE
[tf] cheap - i
[d3] JF eep [JI] tﬂy

) e [12:] here

[j] you

[r] red

[t look

ITPA Ling, D. (2002). Speech and the Hearing Impaired Child: Theory and Practice.
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Parent Principles

—_

. Promote early diagnosis of hearing loss in newborns, infants, toddlers and young children, followed by

immediate audiologic management and auditory-verbal therapy.
+ The earlier your child'’s hearing loss is identified the earlier a hearing device can be fitted, and he can start
to develop speech and spoken language through audition.

. Recommend immediate assessment and use of appropriate, state-of-the-art hearing technology to obtain

maximum benefits of auditory stimulation.
+ Having the most appropriate hearing device for your child’s hearing loss means they will have the best
access to sound to give them the best opportunity to develop spoken language.

. Guide and coach parents’ to help their child use hearing as the primary sensory modality in developing

spoken language without the use of sign language or emphasis on lip-reading.
+ 'will help my child develop his listening skills in order to give him the best opportunity to develop
spoken language.

. Guide and coach parents' to become the primary facilitators of their child’s listening and spoken language

development through active consistent participation in individualized auditory-verbal therapy.
+ | will be the primary facilitator of my child’s listening and spoken language through the use of auditory-
verbal practice.

. Guide and coach parents’ to create environments that support listening for the acquisition of spoken

language throughout the child's daily activities.
+ | will create the best listening environment for my child by reducing background noise and structure my
environment to encourage the development listening and language through daily living activities.

. Guide and coach parents’ to help their child integrate listening and spoken language into all aspects of the

child’s life.
+ lwill integrate my child’s goals into all aspects of his daily life.

Guide and coach parents’ to use natural developmental patterns of audition, speech, language, cognition
and communication.
« I will follow normal developmental stages of listening, speech and language development.

. Guide and coach parents’ to help their child self-monitor spoken language through listening.

[ will provide opportunities for my child to self-monitor in order to develop intelligible, age appropriate
speech and language.

. Administer ongoing formal and informal diagnostic assessments to develop individualized auditory-verbal

treatment plans, to monitor progress and to evaluate the effectiveness of the plans for the child and family.
+ I will monitor my child's progress and keep records of his development in audition, speech and language

10. Promote education in regular schools with peers who have typical hearing and with appropriate services

from early childhood onwards.
« I will strive for my child to be included in mainstream schools.

" The term “parents” also includes grandparents, relatives, guardians and any caregivers who interact with the child.
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Pragmatics (Communicative Intentions)

When should these
materials be used?

For Level 2 checks from B5 onwards (at the
end of the first year following identification of a
hearing loss and the provision of support to the
home, including fitting of hearing aids) or earlier,
if parents wish or have concems. The additional
tables are to used as follows:

* Use Table G1 at end of BE — 12 months
following identification.

*» Use Table C2 at end of B8 — 21 months
following identification.

* Use Table C3 between stages B9-Bi1 -
between 2 and 3 years following identification

How to use these materials

These second level materials are designed for
parents and professionals to look in more detail at
aspects of the child's communicative development
at certain stages in their child’s development as
he or she leams ‘how to mean’. Many parents
will feel adequately supported by using the main
Monitoring protocol for deaf babies and children
to monitor this and will not feel the need for an
on-going check in relation to the second level
materials. Their child's progress will speak
for itself as it is highlighted by the Monitoring
protocol. If, however, the parent or professionals
have any concerns or the parent just wants more
reassurance, it is possible to use the checklist
C1, at or before stage BS, to track the child's
progress towards intentional communication. For
this reason, we have included some additional
discussion of development at the early stages to
support understanding of the processes involved.

At key points in the Monitoring protocol, we have
identified when Level 2 checks should take place,
so that the specific behaviours that should be
avident by a given agefstage can be checked. For
communicative intentions, these timescales are
listed above. Should the child be found not to be
using the behaviours, or indeed not to have moved
on as much as was targeted the last time the tables
were used (for example, behaviour still has to be

described using Table C1, whereas, given the
age since the identification, the table now in use
should be C2), there needs o be some discussion
as to why this is the case. It may be that there
is a simple explanation, for example, child iliness,
which, over the last few weeks, has slowed down
progress. If, however, there is no obvious reason
and the child appears not to be moving forwards,
it is important to discuss this with others or camry
out other more detailed analyses of what the child
does and how they communicate meanings. Some
suggested additional procedures are included
in Early words and meanings (section 2) and in
Further procedures that can be used (section 5).

For most families, the communicative intentions
tables should give them an opporiunity to
recognise the significance of their child's behaviour
and provide them with confidence that what they
are doing makes a difference and is supporting
their child towards increasingly effective
communication. The section entitled Parant-child
interaction provides additional suggestions should
parents wish to explore how they can support their
child further or need further confidence about the
appropriateness of what they are doing.

The Importance of interaction

Children develop communicative intentions
because they want to interact with their own
family members and get their own messages
across successfully. This can only happen when
they communicate with adults in a ‘conversation’,
Adults are good at talking about what children are
looking at or doing in the early stages. Because
they do similar things each and every day with
others, for example, play games, read the same
books, say the same rhymes over and over,
children have plenty of opportunity to get to know
the meaning of gestures and signs/words. They
even begin to anticipate what comes next.
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They know adults want them to ‘join in' because
adults leave time for a reply. In the beginning,
when children don't reply with words/signs but with
a smile, vocalisation or gesture, the adults usually
fill the time themselves, interpreting a meaning,
madelling the language they think the child wants
to say.

When children start using words/signs, their
meaning can be ambiguous. For example,' we all
have experience of children saying/signing ‘dad’
when it could mean one of many things, i.e. ‘where
is dad? ‘this is for dad’, ‘that is dad’s coat’. As
adults, we clarify this. We use other clues such
as the child's facial expressions, gestures and
situation and then check with them whether we
have got it right or not by testing it. For example,
we ask ‘Where is dad?...dad's in the garden.’ The
child shakes his/her head and we might try, ‘That's
dad's coat. He needs it in the garden, doesn't he?'

This type of reply serves the adult purpose of
clarifying meaning. Most importantly for the child,
the adult's strategies in doing this (asking and
answering their own question, expanding the child's
single word into a phrase or sentence, adding
further information) move on the child's language
vocabulary and meaning potential. Instinctively,
we, the adults, are ‘scaffolding’ the child's linguistic
development.

As children move on, we naturally expect them to
use the language they have and so we give them
prompts and even later feign misunderstanding so
they contribute more. For example, we might leave
gaps for a child to fill:

Adult: "‘We went to the park today and we sawa ...’
" Child: ‘Big dog.’

Adult: "Yes, we saw a big dog didn't we, and it
barked at us.’

Sometimes, we happily fill the blanks for children
after giving them the opportunity to do so
themselves.

All the time, then, as adults, we are extending
children’s thinking and language just by talking to
them about things that matter and what we and
they are interested in.

We all have our own individual ways of doing this.

You will use other strategies besides these and use
the expressions, gestures, words/signs that come
naturally to you and that you know mean most to
your child. Remember that children only know how
to use language to communicate their needs by
observing how adults use it themselves.

When it's important to get additional information
about communication skills and development of
communicative intentions, a range of materials
are avallable. Professionals may want to try the
following:

Dewart, D. and Summers, S. (1995) The pragmatics
profiles of early communication skills in children.
MFER, Nelson.

Stages B1-B5

The table for this section looks at how children
develop and put across their meanings and
intentions to other people using facial expression,
body language, gesture, spoken language and/
or sign. This is referred to as communicative
intentions or ‘pragmatics.’

Every time we communicate with another person
we are intending that they understand the particular
thing/s that we are saying/writing/signing in the way
we mean it. Even with the sophisticated language
and vocabulary of an adult, our messages or
‘communicative intentions’ can be misintarprated.
We have to 'repair misunderstandings as part of
the communication process. We each, of course,
have our own style of communication, which is
linked to our individual personality and home
culture,

Bables are not bom with knowledge or
communicative  intentions,  language  and
vocabulary, but they are born with the basic skills to
set the whole process of communicating meaning
in motion. As they develop their skills further,
this helps them to put across their meaning with
decreasing ambiguity. They do this by interacting
with those closest to them, most importantly, their
parents, families and carers. It is very much an
interactive process with children leaming how to
'mean’ by taking part in ‘conversations’.
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Young children usually get immediate feedback on
their communicative attempts because the adult
responds. This lets them know how successful
they were in their attempts to mean and motivates
them to improve and extend their language and
vocabulary further, i.e. to communicate needs,
feelings and reasons to others more clearly. How
children put to use the language and vocabulary
they have is important in their everyday lives, in
personal relationships and, later, in educational
settings.

As adults play with and care for children, they
communicate with them through spoken language
and/or sign, facial expression, touch, gestures and
vocalisations. In the early stages, they are trying
to gain the child’s attention. They ‘reward’ their
child with smiles, noises, touch and so on, when
he or she looks at them or responds in other ways.
Adults instinctively look for meaning in the things
that babies and young children do and so interpret
any small responses made by them as having
intent, even though they may not actually have
‘intended’ anything at the beginning.

Gradually, children’s communication becomes
more purposeful, and they begin fo use gestura
and vocalisation, sometimes combining both. These
behaviours may be directed towards either an object
or person. Children learn to give more clues about
what they want. This makes their intentions clearer,
and the adult's response is more likely to be in tune
with the child's desires. In time, children realise that
certain behaviours on their part elicit a particular
response from adults. The adults ‘contingent'
responses reinforce these behaviours, and the
child produces them even more systematically.
Children may repeat some behaviours more often
than others or repeat them in particular situations,
giving the impression of purposeful communication
to those that know them well. The success of their
communication, however, still owes more to adult
skill at interpretation and guesswork than to the
child's own communication skills.

By the end of stage BS, children’s communication
has moved from ‘purposeful’ to ‘intentional’.
Communication becomes intentional when
children co-ordinate two or more gestures and/or
vocalisations towards objects and people. Not only
do they make clear their intentions about some state
of affairs (for example, his or her cup is empty), but
they also signal that they intend to communicate this
to someone else (for example, s/he also looks at
you, cup in hand). Now they are not simply throwing
the cup off the table to get your attention, they are
also signaliing to you that you should do something
specific with the cup, and now!

When children do this, they show that they have
begun to realise that there are speech noises
and gestures that can be used to represent (or
‘symbolise’) a particular meaning, for example,
that people, objects and actions have names.
This is the beginning of their move into a symbolic
language. At this stage, they may have their own
consistent vocalisations and/or gestures (proto-
words or proto-signs) to express meanings, e.g.
they call the family dog ‘bobo’ even though its
actual name is 'Rovet’,

By the time they are at the end of stage BS5, it is
therefore important that children communicate
a range of meanings or intentions to those
around them using facial expressions, gestures
and vocalisations. Even before they have
any recognisable words or signs, children are
demonstrating that they know ‘how to mean’.

By the end of stage B5, your child should be using
most of the communication functions listed in
Table C1. Eye contact and joint attention should
be firmly established. Your child should not only be
atiracting your attention and asking for things, but
also informing you of happenings and responding
to comments and questions, albeit through actions
and gestures rather than words.
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Table C1: Pre-symbolic communicative intentions: using gestures and/or voice

Uss Table C1 al the end of slage B5 fo check that your child is making a steady transition and growth in
communication, from non-intentional, o purposeful, through to intentional communication,

¢. attentlon-gatting gesturas

the adult entars the room

' Reaches with arms up ready t0 be lified
from a chair while looking at the person
they want to do it

Intentions Descriplive examples What my child does and how sfhe tells me
Making contact wilth people using * Uzes voica togain the attention of somecna

a, volcs they ara looking at

b. aye contactacial expression « Vocalises, smiles and looks at adult when

Altracting atlention
a. o saif
b. 1o evenis, objects, people

+ Aftracts attention by vocalising and waving
arms atadult

* Points fo foy and looks back and forth
between the toy and the parson

Requesting — asking for things
a. objects

b. action

¢. information

* Opens and shuls hands to Indicate “give

me..." while looking from object to adull

Initintes actons andior vocalisations of a

famillar rhyme and looks at adult or moves

to signal for adult to Join in®

* Points 10 usueal location of object (which
ts not there} and then looks quizzically at
adult to ask ‘whese |s 7

Protesting ~ rejecting

+ Cries when play is disrupted and scowls at
person who has disrupted it

= Pushes object away and shakes head for
Iml

Grestings * Spontaneously waves ‘goodbye’ while
loaking at the persan thay are leaving

Transferring * Glves adult the object that they were
playing with and makes eye contact

Informing * Holds toy towards adult, points to broken

par, and vocalises or gastures
* Geslures 'all gong' while showing adult
emply bowl, sometimes vocalising

Responding - acknowledging

+ May point or offer toy in responsa to adult's
signfspaken ‘whare's your ..., 'give me...
= Smiles at adult when they inltlate a favourite

gama
* Spontaneousty imiates adult actions and/

or vosafisations while signaliing enfoyment
of the new game with the adult

Mate: Categories have been adapted from Dale (1980), Dore (1974) and Halliday (1975).
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Stages B6-B8

As children begin to develop a symbolic language
(spoken and/or signed), they will use their words
andlor signs to express and extend the range of
intentions they used during the pre-symbolic stage.
They will consclidate existing communicative
functions and steadily add new ones. For example
they communicate about ‘'absent’ people and
objects and events in the past. They do so
increasingly through recognisable words or signs,
supported by context, intonation, gesture, eye
contact, pointing and so on.

At the single sign/word stage, children can use
the same single world or sign to express lois of
meanings in different contexts, for example, ‘dog’
can mean ‘where’s the dog?’ It is because parents
know their child and are used to interpreting clues
from the child’s facial expressions, tone of voice and
the situation that they are able io understand the
intended meaning. Adults may often have to guess
the-meaning and sometimes get it wrong. When
children recognise that adults have misunderstood
them, they may repeat the word or sign again or
try to change it a litlle, to give us an extra clue.
The adult response, in tum, often tries to clarify
the child's meaning, for example, the child says ‘bi’
and the adult replies ‘oh, you want a biscuit', In so
doing, adults model a more mature language form.

Remember that, by not only recognising but
also acknowledging your child’s attempts, you
are showing them that their communication is
important to you and that you want to know what
they are trying to tell you. This mutual motivation
to understand each other and so share meaning
is a key motivator in children’s development of all
aspects of their language.

By the end of stage B8, your child should be using
most of the communication intentions listed in
Table CG2. They should be using language to inform
and find out things in their expanding world. It is

important that they can express their own needs
and wants, likes and dislikes and make contact
with others.

Stages B9-B11

Children are motivated to improve and expand
their language and vocabulary as they reduce
the number of misunderstandings they have
in their communication with others and try to
put across more sophisticated meanings, e.g.
feelings or reasons. This is an on-going process.
Through stage B9-B11, children gradually lay
the foundations for a comprehensive range of
communicative intentions. It is important that they
use their language structures for a wide range
of purposes, not just to report on events and
ask guestions. Children should be able to seek
information, give reasons for things (negotiating,
where necessary), direct others, predict what
might happen next, explain how they and others
feel, and imagine. They are increasingly able to
explain themselves and their actions and negotiate
outcomes. Using language in these ‘broad’ ways
will support their thinking skills and promote their
social wellbeing and seli-esteam.
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Pragmatics (Communicative Intentions)

single word/sign stage.
Intentions

Descriptive examples

Table C2: Communicative intentions at the single element level: using single words and/or signs
Uise Table C2 at the end of stage BS to check your child’s expanding range of communicafive intentions at the

What my child does and how sfhe tells me

Maming/showing — uses signs/words o
redar o

a, people

b. chjects

o. aventafocations

* ‘Ganda’ ‘that's grandad'
+ "Bodd' - 'thal's a ball'
+ "Dindin’ =it dinner time'

Commenting onfinforming - tells or

* Says/gigns ‘small’ - ‘thaf's small'

a. pregentaround the child
b. ebsent fin ancther place

describes something to someons * Says/signs ‘gone’ - ' has gonedisn't hare'
8. peopleohjetts + Saysisigns ‘wash' - ‘it's bath time’

b. what's happening - actions and svants

Requesting object - = Says 'ack ack’, signs DUGK - | want the

duck’
+ Sayslsigns MUMMY ~ ‘where's murmmy?'

Requazting action — (lkes)

* "Rou..¥finger going round on paim of hand

a. something to happen ~do round and round the garden’

b. moredagain * Again' - asking for repstitions

Requesting information — asks « 'Daddy?+ rising Intonation — ‘where's
simple questions about things daddy?"

a. peopla + Sigres DADDY + puzzied factal expression’
b. objects ghrug of shoulders — "where's daddy?”

¢. evenisfocations s Looks qulzzically at broken toy and signs/

says ‘car (what's happened to my car?)

Responding - to adult's quesiions
and comments

* Bayalsigns 'biscuil’ In respansa 1o 'what do
you want?'

* Baysfsigns ‘sleep’ in response to ‘the
baby’s in bed. Shshh,”

Protesting — rejecting (dishkes)

+ Saysisigns 'no’, ‘aligone’, bye-bye’, ‘yuk,
‘slop’

Attantion saaking « Sayafsigns Jook' + point
« Calls ‘mama’ il you coms
= Signs + reaching gesture (+ vocallsation) ta
attract atention
Greelings * Saysfelgns social greelings, e.g. ‘helle’,

“hye-biye’

+ Mote: Categories have been adapted from Dale {1980}, Dore (1974} and Halliday (1875).
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Pragmatics (Communicative Intentions)

Table C3: Communicative intentions — multi element level: using multiple words andlor signs

Use Table C3 to check the communicative intentions of your child when he or she is in stages B9-B11, i.e. to check
they are trying to exprass more complex ideas.

Intentions Descriptive examples What my child does and how s/fhe tells me
Reporting on presant and past activities * 'Blus ball' - that's a blue ball
a. labelling * ‘Daddy tea now'
b. describing * "Me go car. Go play group’
¢, providing Infarmation * "Not big, small’
d. what's happening — sequence of actions | -
and events
&, comparsons
Requesting object * 'Ball please’ - for | want the bell pleass’
Roguesting action * 'Ma dollie’ for “give me the dall’
= 'Stop IV 'Want it now'
* 'Mare horsle'
Requesting Information — asks * ‘Wheee daddy?
simple quastions aboul, linding out = 'Can we have it?"
about things = 'My birthday, go Macdonald’
8. peopla
b. objects

o. evantalocalions

Responding — 1o adult's questions ‘Me not like red. Mo liks blus'

and comments maors fully, maybe with * 'MNo, you can't come’

mere than one ‘sentence” ‘Buster big. Gone oulsida." Saldfsigned in
response 1o tell ma about your dog, Buster

Protesting — rejeciing (dislikes) * “Don't like that'
* ‘Mo gaing'
* My don't want burger

Grestings * Saysfsigns social greefings, e.g. ‘hello

grandma’, "bye-bye’, ‘sée you tomarrow’
Giving reasons + ‘Car fall down. Broken now'
&. cause and offect + “Daddy mend it. Whese glua?'
b. probiem and schution + "MNo oulside. Rakning'
. why thinks something
Self + self within a group + “Julce pleasa’, ‘my turn’
&, own needs *+ ‘In a minute’, ‘no bed'
b. negotiating * "You have it now'
. sharing + ' want il', ‘my car’
d. asseriing sell « ‘Juice aligone’ — pretending there's nona
. jokingteasing left when there & somel
Diracting * 'Up the stalrs’
a. mandtoring own actions = "You carry that ong'
b, actions of others
Predicling — what happens nesxt/l = 'Bumile’ In responae o ‘what will happen if

you touch that?'
Projecting * 'Grandad happy

a. Into fealings of cthers
b. into reactions of others

Imnagining

‘Mumiry be cross, That broken'

Talking’ to imaginary friend
Arting out imaginary play with othar person

Note: Categories have been adapted from Dale (1980), Dore (1974) Halliday (1975) and Tough (1977).
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Songs & Phrases Record Sheet

PHRASES

INTRODUCED

RECEPTIVE

EXPRESSIVE

Date

Date

Date

Brush, brush. Brush your teeth.

Push, push. Push me mummy.

SONGS

Date

Date

Date

Rolly Polly

2010 Cochlear Ltd & Cheryl L. Dickson
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Songs & Phrases Record Sheet

Head, Shoulders

RHYMES
Date

Date

Date

Humpty Dumpty

Little Bo Peep

2010 Cochlear Ltd & Cheryl L. Dickson 42




4. SUPPORT MATERIAL
Sound Book

Picture to go with the a trip to the airport.

Put on your shoes.

Clap your hands. Wash your hands. Picture to go with ‘Bus song' Week 4.

2010 Cochlear Ltd & Cheryl L. Dickson 43
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Strategies for Listening

Expectation device worn all waking hours
Audition first
Quiet environment
Close proximity
Expectation child is hearing
Parallel talk
Wait time (pause)
Modelling a) expected skill b) correct language
Hand cue
. Parentese
. Acoustic highlighting
12. Self-talk
13. Joint attention
14. Shaping vocalisation
15. Using “listen” cue
16. Auditory feedback
17. Repeating last item heard
18. Prompting
19. Expansion
20. Auditory closure (cloze)
21. Expectant prompt
22. Linking learning to actual life experiences
23. Auditory sandwich
24. One speaker at a time
25. Repetition, rephrasing, and expanding
26. Use phrases and simple sentences
27. Encourage vocalisation
28. Reinforce responses to sound
29. Make it meaningful and fun
30. Provide positive reinforcement for you child
31. Use scaffolding to develop audition, speech and language
32. Use “What did you hear?" to clarify what was heard
33. Use natural voice; normal rhythm, intonation, loudness and rate

O 00 N O U1 A Wi =

—_
- O

2010 Cochlear Ltd & Cheryl L. Dickson 44
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2500 + WORDS LIST

WORD | REC EXP | WORD REC EXP
A

B animal
able ankel
about another
above AW
acddent AN
BCOMNS antenna
BCT0SS anters
B ANy
3 anybody
399 anybody's
address anyone
adventure anything
aeral AYWAY
aeroplane anywhere
afaid PP
A appetite
aftermoon Pl
afterwards applejuice
8N b AP
against APION
A8 A
380 AN
g A
A L T
airmail around
POt AN
alve AW
A L
allgone L
allergic B
alligator L
alow ashtray
almost K
alone asleep
along AP
already astromaut
alright L
e S R L R
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2500 + WORDS LIST

ANOUBN BUENG
AOBNETNET BUENTON
BWEYS b AUBUSE
A BUMY
AMDUIANCE s Australia
AMONE s AUSTTAlaN
AMOUNE BUBIMN
A BVENUE
ANNOT AWBKE
L T BWAE
ANBEL BWEY.
BB, AW
axe

B

DY DEE
DK DEENNVE
DCKIOOT DERN
DACWAIDS L A
DACON DEEHE
D3 DEIOTE
DAIBE DEE
D38 DEBAN.
DEKE DEEIN
DK DEBUN
DEKING DENAVE
DAANCE DENING
DaLCONY DEINE
DAl DEUVE
DAl Dl
DaloON Delly BUtton
DANANA DELONE
DN DEONGSTO
band-aid DEOW
DaNdagE L
DG DENCN
DK DN,
DA DO
DADECUE DEIY s
DT DESIBE
bare best
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2500 + WORDS LIST
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2500 + WORDS LIST
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2500 + WORDS LIST

bk butcher
bride butter
Dridegroom DULLEICUP
bridesmaid DULLIlY
bridge button
DIBNE DU
DIINE BUZZ
DY
bye bye

C

O N
Cebbage Centimetre
N cereal
A hain
A hair
ke chalk
Calendar chalkboard
@l Champion
@l chance
A change
ame charge (noun)
camel Charge (verb)
camera chase
A chatter
camping cheap
N cheat
anary check
candle checkup
a@ndy cheeks
AN cheep
annot cheese
N0 cheque
AN ey
anter CheSt
P oW
ceptain Chick
capture Chicken
R L Chickenpox .
caralarm el
car boot child
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2500 + WORDS LIST

container cuffs
S —— s
o O
S LR
ol O
S — Sl —
L S —
L i
S A
S — e
S S
S S
Do S
e e —
adoo aooked
cross (adjective)
D
Daddy dol
dagger dollshouse
daisy dollar
dam dolphin .
damp dominoes
dance (noun) done
dance (verb) don't
dandelion donkey
danger door
dangerous doorbell
dare doorway
dark A0t
darkblue dove
date down (noun)
daughter down (prepos)
@y downstairs
dead dag
deaf dragon
dear dragonfly
December drain
decide draw
decorate drawbridge
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2500 + WORDS LIST
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2500 + WORDS LIST

emergency . explosion
MYy &Y
ALY R S— A N A S
ALY Y RS S— A N A S
engine

F

face fight
facecloth flippers
fecing float
factory floor
fair (carnival) flour
fair (colouring) flower @
fairGust) flowerpot .
Sy R
fal fush
fallen fy(noun)
family fy(verb)
famityroom foal
fan fog
faney fold
AL follow
farm food
farmer f00t
fast foot (ofbed)
fasten football
fastner footpath
LU SO
father force
fautt forehead
favourite . forest
feather forget
February forgot
fed forgotten
feed fork
feel fort
feeler forward
feet fought
fell found
fel fountain
female four
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2500 + WORDS LIST
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2500 + WORDS LIST

flew furniture

S e
G

gl golfball .
gallop ] golfstick
gambol ] BN
game 8004
gander goodafternoon
&ng goodmorning
garage ] goodnight
garbage ] goodbye
garbagecan gOOSe
garbagetruck gosling .
garden(noun) 8O
garden (verb) gab
83 grade
gt BN
gather ] granddaughter
gave grandfether
gears grandmother
geese grandparents
genie grandson
gentle grapes
germs 8IS
L R N S
gant grease
B R N great
gigantic ] greedy
gingerbreadman | ] R
graffe ] W
B R — B
B R N B
given grocer

R e B
T O
T O
i R
e B
T e O
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2500 + WORDS LIST

R A A e A
RS N S A grumble
R A A BN
goal U
B A A BUeSS
gobble guineapig .
R S A A L
goggles B
B A A UM
goldfish L U
golf gym

H

had herself
hadnt ey
hair AL
hairdo LA
hairdresser . g
el hidden
hatffull hide
hal hide-and-seek
Halloween | L N S
ham highchair
hamburger highway
hammer L
hamster Y
hand R
handbag himself
handkerchief . DS
handle S
handlebars SS
hang L
hanger Ve
happen hockey
happy hold
hard hole
has holiday
hasnt hollow
et holly
hateh home
hate homework
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2500 + WORDS LIST

have honey
havent honk
hawk hood
&y hoof
haystack ook
e hoop
head oot
head (ofbed) hop
headache . hope
headdress . hopscotch
headlights . o
headmaster horrible
headmistress horse
headphones horseshoe .
headrest . hose (noun)
healthy hose (verb)
heap hospital
hear ot
heard hotdog
hearingaid hotel
heart hour
heat house
heaven housecoat .
heavy oW
hedge however
heel g
height huge
held e
helicopter hump
hello hung
el hungry
helpful hunt
N Y
henhouse . e
e husband
here hush

heron e
hers hymn

|

I indoors
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2500 + WORDS LIST

T infantschool .
fceblock infection
lcecream o K
jcehockey nsect
dce inside
ang instead
idea interest
L interesting ..
L interrupt
imagine IO
immediately invisible
important invitation
impossible nvite
impression . O
L A A £
e sland
indians ] L N A
it
J
Jack-in-the-Box O
Jacket JOKe
DL S A U
Janwary JUiCe
) A A Y
Jeans o UMD
J T A A L
Jelybeans L June
Jelyfish L jungle
) A A UK
Jigsawpuzzle L JUSt
jingle
K
kangarco Ktten
Koo Kleenex
kennel knee
KEPL KNCEL
Kettle KDL
K koW
KK knickers
kid knife
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2500 + WORDS LIST

K KO
kilogram knock
KIOMETTE KN
KNG, KNOCK
kindergarten o lknow
g known
KIS koala
Kitchen kookaburra
kite

L

lace lifeboat
ladder lUft(noun)
ady lft(verb)
ladybird light (adjective)
aid light (noun)
lake light (verb)
amb lighter
amp lighthouse
and lightning
landing ke
ane Une
P On
arge lioness
ast U
ate lpstick
ater liquid
lather Ut
laugh lsten
awWn R
lawnmower Ut
&Y ltter
&y e
lead (noun) live
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2500 + WORDS LIST

least lockverb) .
leather 08
leave lollipop
leaves oy
left(side) lonely
O ong
leftover 00K
O 00D
lemonade oose
end 0S8
et St
leopard Ot
leotard oud
oSS Ve
lesson lovely
O oW
T loeky
lettuce luggage
Hbrary M
licence wneh
R lunchtime
U9 ngs
U (down)
lenoun)
U verd)
R S A S
life jacket

M

macaroni LA S
machine milkman
machinery milkshake
89 TON
T8GE TTCE
Mmagazine mind
MagIC e
magician minute
TEBPIE IS (N0UN)
maid miss (verb)
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2500 + WORDS LIST

3]
o
(%)
>

—
)
o
c
S

=
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2500 + WORDS LIST
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2500 + WORDS LIST

Pl PIOPT
PIECE PIOPILY
PI8 PIOUT
PIBEON PIOWL
PIBeL PIOWIET
pile (noun) pudding
pile (verd) UM
P P
PHOW pullover
POt PUMD
P PUMPKIN
PINCN PUNCO
PINK PUNCEUTE
PP PUPPET
PIPC PUPPY.
P b PP
PIStOL PUTSE
P PUSN
PIZZ PU
PlaC PUZZE
PN PYIAMAS
plan

Q

QUACK QUICK
QuUaATEll QUICKY
QUATter quicksand
QUERN QUL
QUEET e QU
question quite

R

TABBIE TN
race (M0UN) LA
race (Verb) T
L TENE(S1de)
18010 T8O
T8 RN
L g (OUN)
Taload g (Verd)
TAMRY s K
railway track rinse
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2500 + WORDS LIST

v
=
)

@
<

o
O

............................................................. SWISh
............................................................. SWItCh
............................................................. SWOrd
............................................................. SWUNE
syrup
-
table 0y
tablecloth tred
tablet tssue
tadpole 0O
R A A tad
R A A RSt
take (away) today
taken 08
ek tO8S
R S A toffee
tame toenail
R S A A together
tap toilet
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2500 + WORDS LIST

L R N WIE
tptoe L
............................................................. WIS
............................................................. WO
............................................................. EWOWNEELer
............................................................. type (Moun)
............................................................. type (verb)
............................................................. typewritter .
tyres
U
B unless
umbrella unsure
unable untidy
unde until
under untrue
undies unusual
underclothes P
underneath UPON
underpants . upside-down .
understand upstairs
underwater S
undid usefnoun)
undo use(verb) .
undress useful
unfriendly useless
unhappy usual
uniform
Y S A S
unkind
\"
vacation village
vacdnation vinegar
eI SRR SO VIOLBE
vacuumcleaner |l violin
valentine's day vision
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2500 + WORDS LIST

R0 R R— VoI
VSt b volume
L A SO volumecontol
view

w

waddle whisper
Wag whistle (noun)
wagon whistle (verb)
wait white
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2500 + WORDS LIST

whiskers
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2500 + WORDS LIST

The 2500 word list is ‘Based on Ling's Thesaurus and was adapted by Sandra Armstrong at St. Gabriel’s.

81

Y

YA YOU
B RN SN N— ) YOUNG
YAV YOUNBET
YL YOUNBESL
B ORI SR RN | YOUT
YEUOW ] YOUTOWN
YEIP ] YOUTS
DY S ——— | YOUrSEll
YESTEI0Y ], YUK
YEL . YURKY
yoghurt yummy

yA

ZEDIA . ZPPET
ZMO 200
ZP b 200 ANMMAL b




4. SUPPORT MATERIAL
Vocabulary Count Record Sheet

VOCABULARY COUNT

5.0 Aided
Name Date of Birth

3200 - Vocabulary Development (Expressive)
3100 - 3000

3000 |
2900 /"
2800 -

2600 | 2500 —

Vocab Count
>
3

1 1.5 2 2.5 3 4.5 5 6.6 6

3.5 4
Age (years)

Date

Chronological Age

Hearing Age

Words Comprehension

Spontaneous Vocabulary

(ML

Date

Chronological Age

Hearing Age

Words Comprehension

Spontaneous Vocabulary

MLU

Cheryl L. Dickson, LSLS Cert AVT Kay Hooper, LSLS Cert AVT Adapted from AJ Kelly
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Vowel and Diphthong Chart

ARTICULATION ATTAINMENT CHART
VOWELS & DIPHTHONGS

Name:

Step 1

Sound

Date

Imitated

Spontaneous

Comments

Comments

[a] as in car

[u] as in boot

[i] as in seat

[au] as in cow

[ai] as in try

Step 2

[2] as in sort

[2i] as in boy

[2] as in bed

[v] as in look

[1] as in bit

Step 3

[=] as in bad

[4] as in but

[ou] as in so

|o] as inhot

[e1] as in day

Step 4

[3] as in bird

[2] as in alone

[12] as in clear

[ea] as in dare

Adapled by Cheryl L. Dickson, M.Ed., Cert. AVT
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Westby Symbolic Play Scale

WESTBY SYMBOLIC PLAY SCALE

--------------------------------------------------

..................................................

...................................................

PLAY

LANGUAGE

STAGE I -9 to 12 months

o Awareness that objects exist
when not seen: finds toys
hidden under scarf
Means-end behaviour -
crawls or walks to get what
he wants: pulls string toys
Does not mouth or bang all
toys - some used
appropriately

No true language; may have
performative words, i.e.
words that are associated
with actions or the total
situation 3
Exhibits following communicative
functions: :
O

o

Request (instrumental)
Command (regulatory)

STAGEII - 13 to 17 months

O Purposeful exploration of
toys: discovers operation of
toys through trial and error:
uses variety of motoric
schemas

Hands toy to adult if unable
to operate

Empties bottle

Awareness objects exist
separate from location: finds
objects hidden in alternating
locations

oo

Context dependent single
words e.g. child may use the
word "car" when riding in a
car, but not when he sees a
car; words tend to come and
go in a child's vocabulary
Exhibits the following
communicative functions

O Request O Protesting
O Command 0O Label

O Interactioral O Response
O Personal O Greeting

STAGE III - 17 to 19 months
o Autosymbolic play e.g. child
pretends to go to sleep or
pretends to drink from cup
or eat from spoon

Uses most common objects
-and toys appropriately
Tool-use (uses stick to reach
toys)

Finds toys Invisibly hidden
(when placed in box and box
emptied under scarf)

Beginning of true verbal
communication. Words have

following functional and semantic

relations

O Recurrence O Agent

O Existence O Object

O Nonexstence O Action

O Rejection D Place

O Denial O Object or
person

associated with
object or location

84




@ SUPPORT MATERIAL
Westby Symbolic Play Scale

FLAY

LANGUAGE

STAGE IV - 19 to 22 months
Symbolic play extends beyond the
child's sell:

(] Plays with dolls, brushes
dolls hair, feeds doll a bottle.
or covers doll with blanket
Child performs preténd
activities on more than one
person or object e.g. feeds
himself. a doll. mother. and
another child

Combines two toys In
pretend pidy €.8. puls spuon
in pan or pours from pot into
cup

o Refers to objects and persons
not present
Beginning of word combinations
with following semantic relations
O Agent-action O Action-place
O Action-object O Object-place
O Agent object O Possessive
O Atuributes

STAGE V - 24 months

D Represents dally experiences. | D Comments of activity to-self
plays house - is the mummy. (get apple) ;
daddy or baby: objects used | O Comments on doll (baby
are realistic and close to life sleep)
size

(m] Events short and isolated: no | The following grammatical markers
true sequences: some sell appear:
limiting sequences - puts O Present progréssive (ing)
food in pan. stirs and eats on verbs

o Block play consists of O Plurals [cats)
stacking and knocking down O Possessives (daddy’s car)

o Sand and water play consist
of filling, pouring and
dumping

STAGE VI - 2% years

Represents events less frequently
experienced or observed.
particularly impressive or
traumatic events

O Doctor-nurse-sick child

- O Teacher-child

O Store-shopping
Events still short and isolated.
Realistic props still required. Roles
shift quickly

Responds appropriately to the
jollowing WH questions in context:
O What O Who

O Whose 0O Where

O What ... do

Asks WH questions -
generally puts Wh at
beginning of sentences
Responses o WHY questions
inappropriate except for well-
known routines e.g. "why is
the doctor here?" ... "Baby
sick.”

Asks Why. but often
inappropriate and does not
attend to answer.
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Westby Symbolic Play Scale

PLAY

——

(=]

IIE

()

STAGE VII - 8 years

Continues pretend activitles
of Stages V and V1, but now
the play has a specific
sequence. Events are not
isolated, e.g. child mixes
cake. bakes it. serves it.
washes the dishes: 6r doctor
checks patient; calls
ambulance, takes patient to
hospital. and operates.
Sequence EVOLVES ... NOT
PLANNED.

Cumpensaiory piay ...
reenactment of experienced
events with new outcomes
Associative play (with
another)

STAGE VIO - 3 to 3% years

O

Carries out play activities of
previous stages with a doll
house and Fisher-Price tovs
[barn, garage. airport.
village).

Uses blocks and sandbox for
imaginative play. Blocks
used primarily as enclosures
(fences and houses) for
animals and dolls

Play not totally stimulus
bound. Child uses one
object to represent another
Uses doll or puppet as
participant in play

Plays observed events from
T.V. or books,. e.g.
Superman, fireman

LANGUAGE

w} Uses past tense e.g. "] ate
the cake ... | walked.”

(=] Uses future aspect
(particularly "gonna”) forms
e.g. 'I'm gonna wash dishes."

o Reports on past events with
prompts

O  Simple predicting

o Talks about a picture book

|
Descriptive vocabulary expands.

Uses terms for the following
concepts (not always correctly):

0O shapes 0O sizes

O colours O texture

O Spatial relationships
Gives dialogue to puppets
and dolls

Uses "thinking” language A g
"I know..."; "l think...

Uses indirect requests e.g.
"Mummy lets me have
cookies for breakfast.”
Changes speech depending
on listener
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@ SUPPORT MATERIAL
Westby Symbolic Play Scale

—=

PLAY LANGUAGE

STAGE X - 3% to 4 years

o Begins to problem-solve Verbalises intentlons and possible
events not experienced. future tense: ;

Plans ahead. Hypothesises O staris to use future tense
“what would happen If...” verbs (can, may. might. will,

o Uses dolls and puppets to act would, could)
out scenes O uses conjunctions (and.

O Builds three dimensional but. if. so. because)
structures with blocks which NOTE: Full competence for
are attempts at reproducing these does not develop until
specific structures child has 10-12 vears of age
seen D Begins to respond

o Uses language to Invent appropriately to WHY and

" props and sci e scene | HOW quesuons that reguire |
. reasoning about perception
[l = Uses language 1o take roles
F of character in the play. -
siage manager of the props,
or author of the play.

STAGE X - 5 years :

o Plans a sequence of pretend | O Uses time words (then,
events. Organises what he when, first. next, last, while,
needs - both objects and before, after)
other children NOTE: Full competence does

o Coordinates more than one not develop until '10-12 years
event occurring at a time of age

o Highly Imaginative. Sets the
scene without realistic props

(] Full cooperative play

87






